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A cco rding  to  Bro nfe nbre nne r’s  the o ry (1979), the
fa m ily, the  cla s s , a nd the  pe e r g ro up, a re
m icro s ys te m s . A s  s uch, the y e xe rt the ir influe nce
thro ug h s ys te m ic fe a ture s  a nd pro ce s s e s  (no rm s ,
ro utine s , ritua ls ). A ll  to g e the r, the  m icro s ys te m s
co ns titute  the  m e s o s ys te m  in which pupils
de ve lo p. The  im po rta nce  o f the  m e s o s ys te m , a s
the  who le  re la tio ns hips  ne two rk be twe e n the
fa m ily, the  s cho o l, the  pe e r g ro up a nd o the r kinds
o f re la tio ns hips  s ys te m s  during  infa ncy a nd
a do le s ce nce  ha s  be e n a de qua te ly de m o ns tra te d
by Bro nfe nbre nne r him s e lf in his  co m pa ris o n
be twe e n e duca tio n in the  URS S  a nd the  US A  in the
s e ve ntie s . S ubs e que nt s tudie s  by Ro g o ff (1990)
a nd m a ny o the rs  co rro bo ra te d the  s ys te m ic
influe nce  o f the  fa m ily a nd o f a ny g ro up co nte xt in
s o cia liza tio n pro ce s s e s .

Ko hbe rg ’s  the o ry a nd pra ctice  o f m o ra l
de ve lo pm e nt m e t a  ba s ic turning  po int whe n
co g nitive  de ve lo pm e nt thro ug h re fle ctio n a nd
de ba te  o n m o ra l dile m m a s  wa s  a cco m pa nie d by
“jus t co m m unity” pro g ra m s  (1985), with a  who le
s cho o l l ife  ins titutio na lis e d a nd g o ve rne d
to g e the r by a ll  o f the  co m po ne nts  o f the  s cho o l.
S ta rting  fro m  Ko hlbe rg ’s  “Jus t co m m unity”
pro je cts , a  lo t o f e vide nce  fro m  re s e a rch a nd
inte rve ntio n o n m o ra l de ve lo pm e nt ins ide  s cho o ls
s ho ws  the  prim a cy o f the  fo rm a tive  influe nce  o f
the  s cho o l a s  a  s ys te m , a s  a  re a l, co ncre te ,
e ve ryda y m o ra l wo rld. On the  co ntra ry, whe n
va lue s  e duca tio n is  a  rhe to rica l s e t o f s ta te m e nts
o r pa pe r s uppo rt, a t la rg e  dis ta nce  fro m  the
re a lity o f co ncre te  e ve ryda y e xpe rie nce s  o f the
s tude nts , it is  e a s ily o ve rco m e  by the  fo rce  o f the
hidde n curriculum . It is  pa rtly the  s a m e  a ls o  whe n
the  g o a l o f va lue s  e duca tio n is  lim ite d to  a  s pe cific
curriculum  in a  co uple  o f ho urs  a  we e k o r to  s ing le
is s ue s  ins ide  a  lite ra ture  o r his to ry curriculum ,
a nd s o  pe rce ive d a s  the  pro fe s s io na l ta s k o f o ne
o r s o m e  te a che rs .

The  s cho o l’s  influe nce  g ro ws  to g e the r with pupils ’
a g e  a nd s cho o l be co m e s  a  prim a ry s o cia liza tio n
a g e ncy in the  fo rm a tive  ye a rs  o f pre -a do le s ce nce
a nd a do le s ce nce . It re pre s e nts

the  firs t no n-fa m ilia l a utho rity a nd re pre s e nt the
la rg e r s o cie ta l s ys te m  to  its  pre -a dult m e m be rs .
Em le r a nd Re iche r’s  re s e a rch o n a do le s ce nts
(1987) de m o ns tra te d tha t s cho o l e xpe rie nce  is
ce ntra l in s o cia liza tio n pro ce s s e s  with s pe cia l
re fe re nce  to  de via nce  in yo uth a nd a dult l ife .
S tudie s  a nd pro je cts  bro ug ht a bo ut by Nis a n
(1984) in Is ra e l, a nd Yo unis s  in the  US A  (1997)
s ho w tha t he lping  be ha vio urs  a nd a ltruis m  in
pupils  ca n be  s ig nifica ntly s uppo rte d by
re de fining  tho s e  kinds  o f be ha vio urs  fro m
e xce ptio na l a ctio ns  o f ve ry g o o d, he ro ic pe o ple ,
into  e ve ryda y ta s ks  s ha re d by e ve ry m e m be r o f a
co m m unity. The  s cho o ling ’s  influe nce  co m e s  no t
o nly fro m  the  fo rm a l curriculum , (te xtbo o ks ,
te a ching  a nd le a rning  m e tho ds , ritua ls  pra ctice s ),
but a ls o  fro m  the  hidde n curriculum  (s tructure s  o f
s cho o l de cis io n m a king , a utho rity re la tio ns hips
within the  cla s s ro o m , co m po s itio n o f the  s cho o l
po pula tio n, g e ne ra l re la tio ns hip clim a te , o r wha t
co uld be  de fine d the  “s cho o l e tho s ”, including
te a che rs ’ a ttitude s  to wa rd a chie ve m e nt, fa irne s s ,
co m pe titio n, co o pe ra tio n, o be die nce , e xpre s s io n
o f critica l po ints  o f vie w).

The  e duca tio na l pro file  o f a  s cho o l de pe nds  to  a
g re a t e xte nt o n its  fo rm a tio na l e tho s , whe the r, fo r
ins ta nce , the re  is  a  co m m o nly he ld e duca tio na l
philo s o phy a m o ng  the  s ta ff which is  re fle cte d a nd
a cce ntua te d in the  o rg a niza tio n a nd e ve ryda y
pra ctice s  o f s cho o l l ife . Ba s ic pa tte rns  o f re la ting
with o the rs  m us t be  a cquire d, m uch a s  m o the r
la ng ua g e  is  a cquire d, thro ug h dire ctly
e xpe rie ncing  a nd e na cting  the m , thro ug h the  fo rce
o f da ily life  a nd s ha re d wo rld vis io ns . Inte rcultura l
e duca tio n, l ike  m o ra l e duca tio n, is  a bo ut is s ue s  o f
living  to g e the r. It ca nno t be  de le g a te d to  e xpe rts
o r re le g a te d to  pa rticula r s pa ce s  a nd tim e s  o f
s cho o l a ctivity, but m us t be  unde rta ke n
re s po ns ibly by a ll  m e m be rs  o f the  co m m unity a nd
by a ny ins titutio n tha t re pre s e nts  it. S cho o ls
m us t be co m e  pla ce s  whe re  pupils  a nd te a che rs ,
a s  m e m be rs  o f a  who le  co m m unity, e xpe rie nce  a
s ha re d s o cia l clim a te  o f a cce pta nce , re s pe ct,
o pe n-m inde dne s s , a nd put
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into  e ffe ct "a n 'e thics  o f e ve ryda y', a  m o ra lity o f
m ino r a ffa irs , tha t tra ns la te s  re s pe ct fo r pe rs o ns
into  s m a ll de e ds  o f kindne s s , ho ne s ty a nd
de ce ncy" (Licko na  1980, p.131) a s  o cca s io ns  fo r a ll
to  ta ke  re s po ns ibility in a   co ncre te  a nd re a l wa y.  
The  m o ra lity o f te a che rs  a s  pro fe s s io na ls    The
m o ra l wo rld is  m uch m o re  tha n m e re  re a s o ning  o n
m o ra l que s tio ns : the re  a re  a ls o  thing s  like
fe e ling s , e m pa thic a nd ide ntifica to ry pro ce s s e s ,
e ve ryda y a na lo g ica l a nd m e ta pho rica l a rg um e nts ,
a tte ntio n to  the  co m m o n fe a ture s  o f cla s s e s  o f
a ctio ns  a nd to  the  s pe cificity o f e a ch ca s e , to
principle s  a nd to  the  a ffe ctive  re la tio ns hips
be twe e n pe o ple , to  pe o ple s ' virtue s  a nd vice s  a nd
to  the  co nte xts  in which de cis io ns  a re  e na cte d.
Mo ra l de cis io ns   a re  a lwa ys  m a de  in a n invo lve d
a nd dile m m a tic e xpe rie nce  o f finding  o ut a
s o lutio n to  individua lly a nd co lle ctive ly re le va nt
pro ble m s  with co g nitive , a ffe ctive , s o cia l a nd
cultura l co nno ta tio ns .

A cco rding  to  Os e r (1991), whe n we  re fe r to
te a che rs  a s  pro fe s s io na ls , a s  we ll a s  a ny o the r
pro fe s s io na l g ro up, we  ha ve  to   dis ting uis h thre e
kinds  o f m o ra lity.

No rm a tive  m o ra lity – Re fe rs  to  re a s o ning  a bo ut
hypo the tica l co urs e s  o f a ctio n in m o ra l de cis io n
m a king  s itua tio ns . A  m a jo r cha ra cte ris tic o f this
type  o f m o ra l re a s o ning  is  tha t it is  ins ufficie nt in
its e lf to  g e ne ra te  a ctio n in a  co ncre te  s itua tio n.
This  type  o f hypo the tica l re a s o ning  te nds  to  be
jus tifie d by the  s ubje ct’s  m o s t o ptim a l co g nitive
m e a ns , a nd is  cha ra cte ris e d by its  pre s criptivity
(i. e ., re fe re nce  to  m o ra l no rm s ).

S itua tio na l m o ra lity – Is  crucia l in re a l l ife
s itua tio ns  whe re  the  individua l is  re quire d to  a ct.
Co nduct ha s  a  pa rticula r fo rm : m o ra l a ctio n is
a ctio n with re s pe ct to  ce rta in no rm a tive
s ta nda rds  (do  no t lie , do  no t hurt, do  no t de s tro y
life , e tc.). Eve ry co ncre te  co urs e  o f a ctio n ha s  to  be
jus tifie d – e s pe cia lly in the  ca s e  o f no rm a tive
tra ns g re s s io ns . No w this  jus tifica tio n is  m uch
m o re  co m plica te d tha n in hypo the tica l dile m m a s
be ca us e  s itua tio na l fa cts  (s o cia l, ps ycho lo g ica l,
po litica l, e co no m ic a s pe cts ) pla y the ir ro le  a nd
influe nce  m o ra l re a s o ning .

Pro fe s s io na l m o ra lity – Is  co nne cte d to  no n-m o ra l,
functio na l, pro fe s s io na l

a cting . Whe n a  te a che r a s s ig ns  g ra de s  … whe n a
s a le s pe rs o n o ffe rs  a  ce rta in m us ica l ins trum e nt,
whe n a  cra fts m a n re no va te s  the  fro nt o f a  building
… - a ll  the s e  s itua tio ns  a re  ins ta nce s  fo r type s  o f
a ctio ns  tha t re fe r to  pro fe s s io na l s ta nda rds  a nd
tha t, a t firs t s ig ht, do n’t to uch m o ra l s ta nda rds . A ll
the s e  s itua tio ns , ho we ve r, a re  a ls o  po te ntia lly
co nflictua l by the ir ve ry na ture . The  te a che r m us t
a s s ig n a  ba d g ra de  if the  s tude nt’s  pe rfo rm a nce
wa s  to o  po o r – tho ug h the  s tude nt m ig ht ha ve
s trive d ve ry ha rd … The  te a ching  pro fe s s io n
no rm a lly is  o rie nte d to  childre n’s  a ca de m ic
s ucce s s  a nd to  s uppo rting  le a rning  co nditio ns
(cla s s  clim a te , e tc.) a bo ve  a ll. But a s  s o o n a s
te a che rs  ha ve  to  g ive  g ra de s  a nd to  s e le ct
s tude nts  (which m e a ns  to  a ffirm  o r to  de ny s ho rt-
te rm  a nd lo ng -te rm  ca re e r cha nce s ), a s  s o o n a s
the y m a ke  a n e ffo rt to  inte g ra te  a  ha ndica ppe d
child in the ir cla s s  (o r fa il  to  m a ke  tha t e ffo rt), a s
s o o n a s  the y ha ve  to  de cide  whe the r to  a ct
a g a ins t the  pa re nts ’ will; in o the r wo rds , a s  s o o n
a s  the  no rm a l ro utine s  o f ins tructio ns  a re
inte rrupte d, it be co m e s  bla ta ntly a ppa re nt tha t
e thica l s ta nda rds  ha ve  the ir s ig nifica nce  fo r the
te a ching  pro fe s s io n, to o . In m a ny co nflict
s itua tio ns  te a che rs  m us t be  m indful o f s o m e  s o rt
o f co m pre he ns ive  principle  tha t he lps  e s ta blis h
a ppro pria te  crite ria   fo r s o lving  pro ble m s  o f this
type .

A  ce ntra l is s ue  in tra ditio na l e duca tio n, but no t
le s s  re curre nt in re ce nt s cho o l l ife  is  dis cipline .
Bo th te a che rs  a nd pa re nts  hig hly e va lua te
re s pe ct fo r s cho o l rule s  a s  a  ce ntra l a s pe ct o f
e duca tio n in g e ne ra l a nd a s  a  pre lim ina ry
indis pe ns a ble  co nditio n fo r a ca de m ic
a chie ve m e nt. But a ll  to o  o fte n fa m ily a nd s cho o l
do  no t a g re e  o n crite ria  a nd pra ctice s  ne ce s s a ry
to  re a ch the  g o a l o f a  co o pe ra tive  a ctio n in o rde r
to  cre a te  cla s s ro o m  e nviro nm e nts  in which
s tude nts  a re  a ble  to  le a rn a bo ut a nd e xpe rie nce
the ir re s po ns ibilitie s  fo r the  o the r m e m be rs  o f the
cla s s . In fa ct, cla s s ro o m  m a na g e m e nt is  a ls o  a n
e xe rcis e  in m o ra l e duca tio n a s  it pro vide s  a
co ns is te nt fra m e wo rk fo r inte ra ctio ns  a m o ng
pe e rs , be twe e n pupils  a nd te a che rs , a nd be twe e n
te a che rs  a nd pa re nts , which is  the  ba s e  fo r the
de ve lo pm e nt o f s tude nts  a s  m e m be rs  o f a
co m m unity de s e rving  o f re s pe ct a nd ca pa ble  o f
be ing  trus te d. A n a bility tha t is  e nha nce d by a
s o lid de cis io n-m a king  fra m e wo rk tha t a s s is ts
e duca to rs  in a ppro a ching  a  wide  va rie ty o f is s ue s
in co ncre te  s itua tio ns  o f e ve ryda y s cho o l l ife .
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